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Replacing Parents with Computers?

Billionaire Busybodies Meddle in Education
by Dr. Carole Hornsby Haynes, president of American Citizens Matter

B

etsy DeVos, the U.S. Department of Education Secretary, recently signed a declaration that places
education “at the centre of the global
agenda.” This step moves the U.S.
toward a world government with the
loss of our inalienable freedoms.
Roots of Global Government
		
Since the mid-1800s, globalists
have taken incremental steps toward
a world government with a redistribution of human and financial resources
through migration, a global economy,
and a welfare system. They foresaw
the creation of a uniform worldwide
education system to standardize social learning and work skills to train
a mobile global workforce. These visionaries included an eclectic blend
of British and American socialists,
financiers, wealthy capitalists, and
communist revolutionaries.
		In 1946, the United Nations established its worldwide education change
agent, UNESCO. The UNESCO publication, “In the Classroom: Toward
World Understanding,” makes clear
that control over a child’s education
must be taken away from the parents
if one-world order is to be achieved.
		
The UNESCO’s efforts in the
1960s and 1970s to influence U.S.
school curriculum were unsuccessful,
until 2004 when American billionaire

Bill Gates got involved. On behalf of
Microsoft Corporation, he signed a
“Cooperation Agreement” with UNESCO to develop a worldwide master
curriculum for training in information technologies based on standards,
benchmarks, assessment techniques
and content specified by UNESCO.
DeVos Signs Globalist Agenda
		
Secretary DeVos unfortunately
signed the U.S. onto the radical left
education agreement which stated the
G20 ministers are in “line with the
United Nations 2030 Agenda.”
		
The “Education Working Group”
of the G20 network of governments
and dictatorships, produced the “Building Consensus For Fair and Sustainable Development.” DeVos and the
other signers committed children to
indoctrination in the U.N.-backed ideology of “sustainable development,” a
scheme for reorganizing human society to redistribute wealth.
The agreement suggests the purpose of education is to instill in children the right “knowledge, skills,
values, and attitudes.” The curricula include sustainable development
and non-cognitive skills such as socio-emotional learning. SEL is psychological conditioning to instill values and attitudes deemed appropriate
by the international establishment.

		
The declaration continues the globalization of education long sought
by the U.N. and UNESCO and mandates international investment for the
programs, a disguise for wealth redistribution.
		More data mining and gathering
will be required at all stages of life —
“from cradle to grave” — to measure
the individual’s “progress and learning outcomes.” This is edspeak for
routinely checking to see if humans
are on target with group think and
meekly living in a totalitarian society.

		G20 signers agreed to “promote
the development and use of open
learning materials,” which is designed to bypass getting state board
of education approvals for instructional materials while allowing teachers to download lessons promoted by
the U.N. and UNESCO.
		
A major focus in the agreement
is the control by central planners
and corporations to determine what
skills and knowledge students must
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learn for future market place needs
and how a child will “transition from
school to work.”
		If the U.S. implements the G20
education agreement, control of
American education will be handed
on a silver platter to foreign government and tyrants and America will
move closer to a one-world government with a planned economy.
The Feds Enact
		In 1992 Marc Tucker, president of
the National Center on Education and
the Economy, penned the “Dear Hillary” letter, outlining his plan “to remold the entire American system” into
“a seamless web that literally extends
from cradle to grave and is the same
system for everyone,” coordinated by
“a system of labor market boards at the
local, state and federal levels” where
curriculum and “job matching” will be
handled by counselors “accessing the
integrated computer-based program.”
		
Tucker’s ambitious plan was
implemented in three laws signed
by President Clinton in 1994: Goals
2000 Act, School-to-Work Act, and
the reauthorized Elementary and Secondary Education Act.
		The School-to-Work Opportunities Act changed the traditional role
of education from academic learning to required vocational training to
serve the
workforce
in jobs selected by
regional
workforce boards.
		
STW regulations require vocational training to start “at the earliest
possible age,” but not later than the
seventh grade. Careers must be chosen
by the end of the eighth grade with a
narrowed curriculum designed for the
selected career instead of a traditional education of basic knowledge and
academic skills that prepare one to be
adaptable to possible career changes.
		
Under a planned economy, corpo-

rate needs and state directives supersede the choices of individuals.
		For a successful planned economy,
citizens must be team workers rather than literate, individualistic thinkers. The curriculum has been dumbed
down and individual grades are inflated. Lessons are “taught” through
team techniques using group grading,
cooperative learning, peer tutoring, job
shadowing, and job site visits.
		
Computers and data mining to
build personal profiles are vital for
central planning. A staggering array
of personal and private family information is collected and stored on each
person to be shared with the government and prospective employers.
		
In addition to the three bills
passed in 1994, Tucker’s scheme for
a centralized federal education and
workforce system has been incrementally implemented through other
federal laws and programs, including
No Child Left Behind, Every Student
Succeeds Act, Workforce Investment
Act, Workforce Innovation and Opportunity Act, digital badges, personalized learning, competency based
education, and Common Core.
		The flight from capitalism toward
a planned economy continues with the
recent passage of the reauthorization
of the Perkins Career and Technical
Act and the proposed merger of the
Education and Labor Departments.
The Billionaires Meddle
		
The federal government and
the tech industry have joined forces
in American classrooms. Through
ESSA, digital devices with computer adaptive software for both lessons
and testing are pushed into K-12
classrooms. The student use of digital programs in violation of Fourth
Amendment rights, allows the collection of massive amounts of lucrative
personal data, including a student’s
behavior and beliefs.
		Violating the Tenth Amendment,
the departments of Education and

Defense in 2011 created the Federal
Learning Registry as an open source
infrastructure where resources are aggregated and shared.
		
In 2014 the National Science
Foundation funded Carnegie Mellon
University to create LearnSphere to
store educational data in a repository of
millions of data points for each student
that is publicly available to registered
users. The data is generated from interactive tutoring systems, educational
games, and open online courses.
		
The USDE launched Online Education Resources, #GoOpen, and encourages states, school districts and
educators to use open licensed online
curriculum and video games.
		
Although there is no evidence
that learning is increased, educational video games are pushed into the
classroom because they are designed
to be addictive to foster greater usage
so that massive amounts of personal
and lucrative data can be collected.
		For the government, centralized
data of the personal profiles of each
citizen is essential for a planned economy. For edtech corporations, the
data is used to create more education
products for sale to school districts.
		
The U.S. government has no constitutional authority over workforce
planning or managing the economy,
yet politicians have been passing
laws for decades that shred our capitalist system. Our free market economy that has produced the greatest
civilization in the history of mankind
is being replaced with a state planned
economy. History is littered with the
remains of regimes that have tried to
herd people into a government designed lifestyle only to crash after destroying the lives of millions.
		
If President Trump is going to fulfill his campaign pledge to dismantle
the USDE and restore local control,
then he must first purge the department’s Jeb Bush Common Core proponents who are laser focused on fundamentally transforming America.
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temptation for companies and
Algorithms Replace Teaching mous
researchers — “you can repurpose it
by Jane Robbins, a senior fellow at American Principles Project, an attorney, and
co-author of Deconstructing the Administrative State: The Fight for Liberty.

O

ver the last several years, testing has been a major point of
contention between parents and the
education establishment (both federal and state). Especially as states
have responded to federal mandates
by administering unvalidated assessments aligned to the Common Core
national standards, parents across the
country have begun, with varying degrees of success, to opt their children
out of those assessments. The Every
Student Succeeds Act perpetuates the
federal testing mandates, so the optout movement will continue.
		But the education establishment
is now colluding with Big Data to
obliterate opting out. How? By promoting “embedded assessment” within the digital-learning platforms that
are gradually replacing teacher-led
instruction. As students interact with
these sophisticated platforms, the
software collects millions of data
points on each child and can assess
exactly what “skills” he has mastered
and where he needs further training.
(Modern progressive education is
about skills rather than knowledge,
and training rather than education.)
Embedded assessment means each
student’s performance will be assessed every moment, in real time,
through analysis of keystrokes and
perhaps even physiological reactions.
Ultimately the periodic “summative
assessment” — the end-of-course or
end-of-year test — will disappear and
parents’ ability to protect their children from the testing.
		
The concept of embedded assessment has a certain appeal. If students are being assessed continually,
then the adaptive software can adjust
to feed them whatever they need to
address any problems they’re experiencing. Even some players in Big
Data are acknowledging serious con-

cerns with the concept — and parents
and policymakers must understand
what embedded assessment really
means for children.
		In a recent presentation at Princeton’s Center for Information Technology Policy, Yale University researcher and legal scholar Elana
Zeide discussed the troubling
implications of, as she put it,
“moving from human decision-making to machine
decision-making” in education. The potential problems involve threats to
both student privacy and
individual freedom and
autonomy.
		
Zeide explained that
adopting “personalized learning”
through technology will enable creation of student portfolios at a granular level. For example, the software
will record not only whether the student can calculate the correct answer
on an algebra problem, but exactly
how his brain is working on each step
of that problem. As he progresses
through school, platforms such as the
creepy, mind-mapping Knewton will
create “knowledge maps” to show
precisely what the student knows and
can do, based on every keystroke he
executes and (with some programs)
even on his heart rate and facial countenance as he does so. Zeide predicts
those knowledge maps will eventually replace degrees and diplomas as
credentials for higher education and
employment.
The existence of such portfolios
raises major concerns about student
privacy. This data generally is not
covered by the federal Family Educational Rights and Privacy Act. Zeide
acknowledged that all this “portable,
interoperable, instantly transferable,
and durable” data constitutes an enor-

for all sorts of cool aggregation and
mining . . . and you can discover
things you never knew were there!”
Do parents want corporations and
others sifting through their children’s
most intimate data to discover things
that should remain private?
		
Zeide focused especially on the
algorithms that the software will create using these millions of data points

on each student — algorithms that will
predict a student’s future behavior and
performance. With digital training,
all steps in the traditional educational
process — observation, formative assessment (“quizzes” that measure how
well the student is learning), summative assessment, and credentialing
(awarding of diplomas or certificates)
— are collapsed into one moment. Every keystroke, every action, no matter
how tiny, will be memorialized in this
algorithm, forever.
		Under such a system, Zeide said,
every student will be subject to constant monitoring and will earn an “algorithmic credential” based on every
interaction he has ever had with the
educational software. That credential
could dictate what kind of higher education he qualifies for and what kind
of job he gets.
		What will be the psychological
effect when a child knows he cannot
erase anything — that everything he
does, every mistake he makes, will
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be fed into his algorithm? Because
all data is, as Zeide said, “decontextualized,” the computer won’t make
adjustments for days when the child
is sick or struggling for some other
reason (things a teacher would know
and take into account).
		Consider the intimidating effect
of this permanent portfolio on every
student. Will the student feel pressured to conform to the consensus of
opinion on a particular topic, knowing
that any dissension may come back to
haunt him? Or what happens if the
algorithm gets it wrong?
If the algorithm mislabels him in some
way? Will
there be
an appeal
process?
Appeal to whom? The er- roneous or
misleading data is already fixed and
recorded. Is human agency therefore
to be eliminated?
		What if the algorithmic data was
neither wrong nor misleading at the
time it was collected and analyzed,
but the individual experienced a
fundamental conversion from, say,
unengaged slacker to motivated
go-getter? Will automated systems
immediately discard his application or resume on the basis of the
now-outdated algorithm?
		The problems of “predictive analytics” (decision-making based on
algorithms) are being explored in
many contexts — credit ratings, employment decisions, law-enforcement
issues. Individuals who find themselves disadvantaged by an algorithm
because of mistaken or misleading
information can spend years trying to
escape a hall of mirrors. When education is increasingly concerned with
“equity,” the possibility that individuals will be labeled based on stereotypes cannot be ignored. A stereotype
perpetuated by a supposedly unbiased
algorithm rather than a human being
is even more difficult to overcome.

		How do we prevent these problems with education algorithms?
		
Perhaps the law could impose
parental consent requirements. Zeide
considers this idealistic, since it is
unlikely parents will fully understand
the nature of the problem or what they
are really consenting to. Or the law
could confine use of the data to “educational purposes.” But, that phrase
can be expanded to allow almost anything. Or could the law ban collecting biometric data? Zeide expressed
concern that this would interfere with
services for special-needs students
(although the law could be drafted
to allow narrowly tailored uses for
such students). The intrusive data
that would be included in the contemplated algorithms goes well beyond
purely biometric data. Drafting an effective law is possible, but difficult in
light of opposition from the powerful
educational-technology companies.
		Zeide also discussed the frequently recommended possibility of giving each student control over his own
portfolio, allowing him to remove it
from the “silo” and converting it into a
“data backpack” that he can use for his
own goals. But would universities or
potential employers demand to see the
portfolio? Even if the law prohibited
them from asking, would the individual’s decision not to volunteer it suggest
to them that he’s hiding something?
		
Zeide raised the issue of algorithms’ effect on the nature and definition of education itself. The Big
Data mindset may suggest that only
what can be measured and recorded
is worth knowing. If a student’s grasp
of the messages of Macbeth can’t be
recorded as a “skill” that should be
included in the portfolio, does that
mean this understanding is less important to his education? Progressive
education schemes such as Common
Core already minimize intangible understanding in favor of concrete skills
that can be measured.
		Zeide wandered into territory that

borders on the heretical for data mavens. She raised the question whether, perhaps, “less is more” — whether we should limit use of these digital
tools, or preserve the “silos” so that
not all data on a student is linked and
easily accessible. Or (gulp) maybe
we want to eliminate the digital tools
altogether.
		This conclusion would be anathema to foundations such as ExcelinEd
(on whose board Secretary of Education nominee Betsy DeVos served)
and tech-industry-funded groups
such as the Data Quality Campaign.
These groups trumpet the supposed
benefits of digital training and claim
it can transform education. For now,
their argument is winning.
		Encouraged and incentivized by
the federal government, and overrun
by education-technology snake-oil
salesmen, public schools are adopting digital training at a breakneck
pace. Most decision-makers for those
schools have probably never considered the serious implications of this
transformation. Nor have the implications been explained to parents, who
rather are assured only that digital
training will create unparalleled personalized learning opportunities for
their children.
		We need to take a hard look at
what the Big Data revolution means
for the children in our schools — for
their privacy and their humanity. As
Big Data advances in education, parents will discover that opting out of
a test isn’t enough. To protect their
children, they may have to opt out of
an entire system.
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